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Introduction

The idea that teachers can grow and develop and progress and learn to teach is the first concept threshold1
we encounter. If it’s true that “good teachers are born, not made”, and “those who can, do, those who
can’t, teach”, then some of the prevalent attitudes towards teaching are explained.
But I don’t think it’s true. And that, for me, has become troublesome1.
This portfolio is based around my leading of teachers. It references pedagogies where academic staff are
the learners, and where their learning is development towards competency, proficiency, and excellence in
their teaching. If the best parts of leadership and teaching are the aspects they share, perhaps familiar
teaching pedagogies give us something to be going on with.
What if teachers and students have more in common than we think? Is our current conception of teaching
development one of PBL2, with lots of P and not enough L? Could it be that characteristics of the approach
of students towards learning – shallow, deep, achieving, strategic, non-learning – have parallels in the
approach of academics to teaching? Are the theories of feedback and assessment to support learning
mirrored in our teaching evaluations practices to support teaching development? What about learning
styles and communities and support and identity and measurement and motivations and rehearsal and
self-critique and ... you get the idea.
There is certainly plenty to be going on with.
This document is a portfolio of my ideas, initiatives and interventions rather than a report of a single event.
It details my investigations into the Faculty of Engineering and its teaching culture (Section 2), my
leadership of the Engineering TLQC and its work (3.1), three independent initiatives – SCOPE (3.3),
Compass (3.4) and Toastmasters (3.5) – as well as support tools I’ve instigated to enable evaluations to be
used in a positive way (4), as outlined in Figure 1. I use the words of others who have led and inspired me,
and who can better express the ideas I’ve addressed: among others, CS Lewis; Robert Pirsig; and Linden
Moyle, my mum.

Figure 1: Initiatives mapped to 5D Leadership aspects and scale of impact
1

Meyer J, Land R (2006) Overcoming Barriers to Student Understanding: Threshold Concepts and Troublesome Knowledge,
Routledge, NY
2
Problem Based Learning

2

What are we made of, and what are we doing here?
“In our world," said Eustace, "a star is a huge ball of flaming gas.”
“Even in your world, my son, that is not what a star is, but only what it is made of.”
CS Lewis The Voyage of the Dawn Treader

I begin teaching by understanding the student, and so begin leading by understanding my community of
engineering teachers; their roles (similar to graduate outcomes), their competence (similar to prior
knowledge), as well as their motivations and approach to teaching.
Who I am ...
The academic role has three parts. Following three years learning undergraduate mechanical engineering,
four years working towards an award-winning3 PhD, and five years in postdoctoral research, I was both
sufficiently qualified and sufficiently experienced to conduct research. The administrative responsibilities
vary so widely between institutions that no preparation is possible, and lecturing – standing in front of a
class and imparting knowledge – surely relies only on the disciplinary understanding acquired during the
research experience.
(Does this make you feel a little uncomfortable? Particularly that phrase, “imparting knowledge”? Good.)
Only 18 months after returning to NZ I decided to leave the traditional academic track for a part-time,
teaching-only role. I understand research, I enjoyed it and I was good at it. I understand the university,
and I understand the tensions within the academic trinity. Setting research aside released some of those
tensions, and provided a much firmer ground from which to follow my convictions to support my
colleagues; albeit by applying my investigative and integrative skills in a different context. I don’t advocate
a general splitting of the academic role into disparate parts, but offer this information as background to my
current situation and its particular insight. I hold a 0.8 EFT PTF appointment in Engineering Science, of
which varying fractions are bought out into different service roles, leaving only a small amount actually
teaching. I was appointed Associate Dean (Students) in 2014, becoming AD (Teaching and Learning) in
2017.
Who we are ...
To understand who we are and what we’re made of, I interviewed a cross-section of teachers from
Engineering, asking:
Questions
What makes a good teacher?
What makes a good student?
What are the teaching challenges: at a faculty level?
What are your challenges at a personal level?

Focus, timeline, basis
long-term, deep, pedagogical,
understanding-based
immediate, surface, practical,
skills-based

The answers to the first two questions showed the extent of transformation needed in my faculty’s
understanding of teaching: the lecturer role is made of snippets of practicalities and learning-related duties
(as per answers to the last questions) but what it is, what we are, is more than that.

3

VC Best Doctoral Thesis, 2004

Currently we are identified by our disciplinary context:
“I’m a mechanical engineer” vs “I’m a teacher, and I work in the mechanical engineering department”.
The identity shift from self-as-disciplinary-expert to part-of-self-as-teacher-within-a-discipline is the second
troublesome threshold concept. Supporting academics towards better teaching requires engagement on
all sides, as well as the solidarity, hospitality, safety, and criticality to dispel the anticipated alienation4 and
culture cost of including this new part in our identity.
The following chapters outline my initiatives to lead transformation at all levels and stages. In the
immediate, practical space:
-

outside input so we don’t teach only the way we were taught (3.2.2 Teaching Day , 3.3 SCOPE, 4.2
Peer Observation)
streamlined administrative processes which support better teaching (3.3 SCOPE, 3.4 Compass)
practical English presentation and leadership (3.5 Toastmasters)

In the long-term, fundamental space:
- a zero-stakes, safe environment in which staff can explore, critique, and improve their teaching
(3.2.3 Teaching development projects, 3.3 SCOPE, 4.2 Peer Observation,)
- a palatable means to learn pedagogy (3.2.1 TA training, 3.2.2 Teaching Day, 3.3 SCOPE, 4.2 Peer
observation)

Keri’s conviction to teaching and learning quality is unparalleled within our
Faculty. She understands the tension built into the teaching/research/service mix
that most academic staff have. Keri has led multiple initiatives that show real
bravery and commitment by creating tools and processes that help all teaching
staff reflect on, and develop, their teaching practice. Keri truly can see what
better teaching looks like, and how it could be delivered. She’s shown true
leadership by building a path to that which many staff (and students) have
benefitted from.
Rosalind Archer, HoD, Engineering Science
I have found [Keri] to have such an extraordinary capacity to not only develop
truly innovative solutions, but to be equally focused on developing distributed
leadership potentials and connections across our many programmes and faculties
and people. And at the heart of everything she does, her work, and her
leadership, is infused always with the highest regard for learners and learning –
surely a measure of a true leader within an institute of higher education and
learning! … She is seen as a shining leader of teaching and learning across so
many parts of our university.
Lynne Petersen, Pharmacy
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What can I do about it? How can I help?
It may be hard for an egg to turn into a bird:
it would be a jolly sight harder for it to learn to fly while remaining an egg.
CS Lewis Mere Christianity

A solid construction is not one which requires the architect or builder to continually supervise it or hold it
up; it is one which stands on its own, and can be maintained, operated, and extended by anyone who
comes later. The goal of leadership should be to build well, creating an independent, self-sufficient and
sustainable community, not one which is perpetually dependent on the leader.

3.1 Faculty of Engineering, Teaching and Learning Quality Committee
I joined Engineering TLQC in 2013 – a supernumerary member, I asked to join – with a longstanding passion
for teaching and learning, and was appointed chair in 2014. During my first year on this committee I
learned that its primary purpose was representation5, but saw it had the potential to be so much more.
Since 2015 I have taken another approach, inviting:
-

all senior PTFs, to raise their profile within the faculty as the leaders in the scholarship and practice
of teaching and learning;
anyone recently awarded a teaching award, as part of their responsibility to disseminate best
practice;
and any and all interested and passionate people – regardless of role – to join us.

I now lead an enthusiastic group of 18 committed members who are currently working on sub-projects
which they have instigated, to which they volunteer time and service, and are progressing well and
contributing to the rising profile of teaching and its development within Engineering, while meeting the
needs for departmental and faculty representation. Several are future leaders, and I am gradually raising
their profile through the faculty and university by sponsoring them into other committees and supporting
their sub-project leadership.
Current TLQC projects and my contributions are outlined in (3.2.1-3.2.3). These are distinct from the
independent projects in (3.3-3.5) which are my sole responsibility.

The Faculty of Engineering [FoE] is very privileged to have Keri ... her leadership
shines well beyond the committee meetings. She has relentlessly pursued and
successfully elevated attitudes to teaching quality, felt right across the FoE... The
defining characteristics of leadership however are most evident in how her passion,
selflessness, and dedication rubs on the shoulders of the TLQC members and
consequently throughout the faculty. Thanks to her leadership and efforts, I have
noticed a definite change in my colleagues, many of which are becoming more
vocal and genuinely caring towards their teaching.
- Nasser Giacaman, Engineering
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3.2 TLQC sub-projects 2017
3.2.1 Teaching assistant training
In 2016 I volunteered responsibility for the training of new teaching assistants (TAs). From 2017 I secured
funding to make it mandatory, paying TAs to attend six hours during their first semester of teaching; a first
for our faculty. With help from members of TLQC I designed, resourced, and facilitated more than 20
hours of training this year, explained by Figure 2.

Figure 2 Strategy for TA training through their first semester of teaching

Training comprises two three-hour sessions which demonstrate and model the good teaching practices of
experienced teachers; using our own techniques to encourage learning, ask for feedback, and broaden
engagement. These are not didactic lectures on pedagogical theory; they’re fun and vibrant gatherings
which model practical classroom techniques as the vehicle for rich discussions about the pedagogy. Before
Training Day 2 I collate:
- formative feedback from students about their TAs,
- questions/issues from TAs about their teaching experiences,
- TLQC’s answers to these issues,
for use as individualised topics for presentation practice during the second session. TAs can opt-in to
summative assessment using the same questions as the academic SET evaluations at the end of semester.
This year 170 have attended the programme, in addition to 22 Part One Mentors, and 111 attendees at
separate marker training.
I am genuinely overwhelmed by the positivity of responses to this programme, from both TAs and the
TLQC members who run it with me. As its instigator, my greatest encouragement comes from the real
excitement seen in our new teachers, and their own realisation that this teaching thing is not just possible,
able to be learned, but hugely satisfying and exciting at the same time. Hard evidence regarding the direct
effect on the students is difficult to find yet, but formative feedback both from students regarding their
TAs, and from TAs regarding this training has been encouraging and enlightening.

These training events have only happened because of input from Michael Hodgson, Hazim Namik, Andrew
Taberner, Peter Bier, Richard Clarke, Claire Donald, Bill Collis, Wayne Loh and MDLS technicians, ‘Ema
Wolfgramm-Foliaki, and Alistair Kwan.
I have worked closely with Keri to help provide training to the tutors in our faculty.
She is absolutely passionate about creating a student-centred learning
environment that improves the student learning experience, with a focus on
activities that require students to engage their brains and think. The tutor training
programme that has been developed by Keri teaches them pedagogy through
active learning activities that the participants enjoy and get excited about. Her
passion for improving teaching quality is contagious. It is very clear from our tutor
training planning sessions that Keri is not just committed to improving the
experience of the individual student but thinks deeply about how widespread
change can be brought about, working at a strategic level to improve not only the
quality of our tutors but also the quality of our academics.
Peter Bier, Engineering Science

Figure 3: Comments from TAs

3.2.2 Teaching day
And certainly both Horses were doing, if not all they could, all they thought they could;
which is not quite the same thing.
CS Lewis, The Horse and His Boy
Recently I gave the plenary talk at Engineering’s first Teaching and Learning Day. This day was organised
by a sub-group of TLQC (Richard Clarke, Andrew Taberner, Peter Bier, Hazim Namik, Claire Donald, and
myself), and was an internal improvement exercise rather than a showcase.

Figure 4: Selected slides from plenary talk

The pedagogical teaching involved following the processes of thinking and doing from the student to the
teacher and back. The fourth question – What do I need to do? – was addressed in three streams of handson workshops, and the last – How do I know if it’s working? – demonstrated strategies for measurement
and feedback. The tools introduced are discussed in (3.3) and (4.2).
During the plenary we played “pedagogy bingo”, introducing staff to different principles from a students’eye view. My goal was two-fold: that teachers have the basic pedagogical language to discuss their
teaching and understand the literature; and to begin to identify with their students in the learning process,
as they – the teachers – learn this new profession of teaching.
I especially enjoyed your session at the beginning, you are a great speaker and your
teaching objects were powerful, you had obliviously [sic] put a huge amount of
thought into making it possible for lecturers who want to engage but have limited
time to get into educational theory.
Bill Collis, Engineering, unsolicited email
I would like to acknowledge your leadership of teaching and learning within the
faculty which was most recently demonstrated through your facilitation of the
highly successful and engaging Teaching and Learning Workshop you ran. These
ongoing efforts are critical to both defining the strategic direction and improving
practice within the classroom.
Nic Smith, Dean of Engineering

Figure 5: Teaching Day, 6.9.17

3.2.3 Teaching development projects
“If you can't ride, can you fall?"
“I suppose anyone can fall," said Shasta.
"I mean can you fall and get up again without crying and mount again and fall again and yet not be afraid
of falling?”
CS Lewis, The Horse and His Boy
If you’re going to make a mistake, you may as well make it loud enough so that we can all learn from it.
Linden Moyle, instructions to a large group of beginner recorder players, c.1985
Progress is a vector. It has a starting point, a direction, and a distance: each must be safely revealed,
discussed, and supported before the whole can be appreciated and sustained.
Biggs states: “Distinguished teacher awards have obvious merits ... unfortunately the message to
undistinguished teachers easily implies that distinguished teachers are born, not made; they are a rare
species … if we want quality teaching at an institutional level, the focus should not be on the teacher, but
on teaching.6”
To highlight the direction, distance and development, I designed a strategy to reveal teaching efforts and
progression: a simple questionnaire with general prompting questions about teaching, which provided a
way for teachers to document their own teaching developments, be prompted to gather evidence at an
appropriate time, and to thus demonstrate their own ongoing efforts to improve teaching and learning;
also useful for recognition during promotion and continuation7 .
Uptake has been encouraging in not only how many have engaged, but also who has engaged. In 2015 we
redesigned the faculty’s teaching awards to better reflect and recognise the importance of development in
teaching. We’ve now awarded 15 development awards; six to teachers previously flying underneath our
teaching radar who were trying something new for the first time.
We are seeing a new interest and confident vulnerability in discussions about teaching around the faculty.
Culture is beginning to change away from hiding weaknesses towards I-wonder-if-we-could thinking, as we
anticipate the stories we could tell about transforming our teaching.

[Keri has] been a tireless advocate for teaching innovation and excellence at
UoA. Not only [has she] practically single-handedly advanced the learning and
teaching agenda in the Faculty of Engineering; [she’s] also had a wide influence on
undergraduate education and academic staff development across the University
through [her] participation on various working groups and [her] creation of
transferable tools such as Compass and SCOPE.
Helen Sword, Director of CLeaR
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3.3 SCOPE: Searchable Communities of Practice and Expertise
People who know a lot of the same things can hardly help talking about them.
CS Lewis, The Horse and His Boy
The task of the modern educator is not to cut down jungles, but to irrigate deserts.
CS Lewis, The Abolition of Man: Men Without Chests
SCOPE is an online community of expertise I created in 2016, connecting people, resources, and technology
in time to be useful. Searching usually involves specifying both the problem and the tool to solve it: a book
about giraffes. If we just need to understand giraffes, we do not care whether that understanding comes
from a book, a website, or a knowledgeable person; if it helps, the format of the help is unimportant.
SCOPE is agnostic in collecting projects (see 3.2.3); resources (websites, uploaded documents, citations);
technologies (including but not limited to the EdTechHub software); grants; and, most importantly, people.
Currently, SCOPE connects 214 colleagues, 133 teaching resources (journal articles, websites, documents
etc), 27 technologies, 56 projects, is searchable by text and keyword, and growing daily. I deliberately
haven’t advertised it widely as its success depends on having critical content mass, but can now begin
broadening engagement, including responding to interest from other institutions in NZ and internationally.
SCOPE is the tap into our enormous reservoir of personal expertise: for a teacher new to “large class
teaching”, in addition to the 25 resources (websites, articles, books, documents), 10 related projects, and
eight teaching technologies, SCOPE returns the details of eight expert teachers willing to share their
experience in this area.
In-progress projects are deliberately included in SCOPE to reinforce the idea of teaching development as a
collegial and ongoing business. A “Scope it!” button interrogates the entire database for anything –
person, resource, related project, technology, funding source, etc – related to the project before it’s
complete. SCOPE is not only a repository for polished solutions, it is a response to the un-met needs and
the unsolved problems in order to help the teacher resolve them. The “Find an expert” button connects
specifically to a colleague who can help.
SCOPE is an example of where the leadership role is the enabler of development. In creating this tool I
haven’t directed the progress of my colleagues, but I’ve nourished it; not by cutting down jungles, but by
tapping into our own reservoirs so that together we can irrigate deserts.

[Keri] ‘walks the talk’ as a scholarly teacher ... drawing her colleagues along with
her... This form of distributed leadership lies at the heart of the SCOPE
tool/initiative, which has the potential to raise the quality of teaching
significantly across departments, faculties and institutions where previous
initiatives have failed.
Claire Donald, CLeaR

Figure 6: Screenshots from SCOPE showing project (top), index (middle), and profile (lower) pages

3.4 Compass Curriculum Navigation
Compass began as a toolkit for curriculum mapping which I started writing in 2014, used in 2015 to support
all nine Engineering programmes to full accreditation, later receiving commendation for its development
and implementation from the accreditation panel. A successful VCSDF application in 2016 funded
rewriting as CompassNext to include toolboxes for Planning (3.4.1), Management (3.4.2) and Review
(3.4.3).
The development and implementation of the Compass software tool to track the
development of programme level graduate outcomes with delivery and assessment
at a course level [is] commended by the accreditation team, [and]
recommendations are made to … further embed the use of Compass across the
Faculty.
IPENZ accreditation report, 2015

Figure 7: Compass programme map diagram

3.4.1 Planning
The planning toolkit uses a “flipped-curriculum” or top-down approach, starting from the graduate profile,
working backwards through “threads” (eg: mathematics, professional development, programming,
mechanics etc) to individual courses, course objectives, assessments, and finally to teaching activities.
Each stage is pedagogically sound and research based. The planning toolkit is currently being used to
redevelop Chemical and Materials Engineering, with which I am actively involved. Other engineering
programmes will follow in 2018.

3.4.2 Management
I have both streamlined and scaffolded the course-level duties, including surfacing course audit notes from
the previous offering and notes from programme planners to help with context for intended learning
outcomes (ILO) (Figure 8); directly linking ILOs, graduate attributes, and assessments for mapping;
automatically generating formatted course outline documents and sending to Canvas; collating all
documents for easy mass export; and storing examples of student work for future reviews.
CompassNext is used throughout Engineering, coordinating 1693 learning outcomes, 839 assessments,
against 21385 graduate attribute scores, by 370 teachers – all searchable and able to be retrieved and
sorted instantly. Rollout to other schools is scheduled for later this year, beginning immediately with
Pharmacy.

Figure 8: CompassNext course homepage for management

Compass is the first tool I have seen that can provide sufficient oversight of the
curricula to deliver [our] requirements.
It can simultaneously permit a high-level view of programme learning objectives
(including professional capabilities) whilst being able to drill down into the details to
see how particular teaching and learning activities and assessments develop and
assess mastery of particular capabilities.
Gerard Rowe, Deputy Dean, Engineering, 2015

3.4.3 Review
The toolkit generates a ring-fenced area for review of any programme, against any graduate attributes, for
any reviewer. Information pulled from all parts of CompassNext is supplied in a protected environment,
allowing both detailed interrogation and oversight. It was launched in early 2017 with the successful
accreditation of the Bachelor of Optometry, mapping 45 OCANZ8 attributes to 37 courses, and providing
searchable details (CVs, teaching responsibilities, homepages, and qualifications) of 62 staff. The
screenshots below progress from programme-level attribute mapping, to a specific course, to learning
outcomes, assessments, and examples of student work.

Figure 9: Reviewer view for graduate attribute tracking
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Optometry Council of Australia and New Zealand

Figure 10: Reviewer view of course

The recommendation is to accredit us for eight years (the maximum) so we are
delighted, as you can imagine, and grateful ... to you for the support with Compass
which helped us get there.
Naomi Twigden, Optometry, unsolicited email

3.5 Toastmasters
Great leaders create more leaders, not followers Roy Bennett
In July 2016 I started a Toastmasters club specifically for UoA teachers, following student comments
regarding our spoken English. I recruited existing Toastmasters Jillian Rae and Jilnaught Wong to sponsor
the club, and organised a demonstration meeting attracting 60 attendees. “Ingenio” was chartered in
March 2017 and now has 28 members meeting fortnightly. In 24 meetings they have delivered 87
speeches, including two wins at a recent area contest.

Figure 11: Charter ceremony, 28 March 2017

At the time many members asked why I didn’t join and lead the club, but that would have defeated my
vision of its purpose. Toastmasters is built around a progressive leadership model, where members
become exposed to and supported into levels of responsibility and leadership tasks in a structured way.
Once the club was able to run on its own there was a greater need for me to deliberately step away from it
in order for others to have the opportunity to build their own leadership skills and be recognised for them.
Leadership is about being confident that, having “built well”, the best thing to do is move aside so others
can step up.
I’d like to take this opportunity to thank you for being the driving force behind the
Ingenio Toastmasters club. The development of leadership and communication
skills by our members has been nothing short of phenomenal. Speakers have
started off as shy and timid but are now poised, confident and effective
communicators. I was somewhat sceptical of your decision to start it and then
step back but that has proven to be inspired as it forced us (as a club) to embrace
the challenge and take ownership of our own development. This has been
transformational for some of our members as they have realised that they can
be leaders – both in the club and in the University.
Andrew Eberhard (Inaugural President of Ingenio Toastmasters),
Business & Economics
Leadership is about developing new leaders, and you did this admirably. Ingenio
… all started with your vision and your execution. Thank you for your valuable
contributions to this terrific initiative at the University of Auckland.
Jilnaught Wong, Business & Economics
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Assessment of results: How can we tell if it’s working?
If someone's ungrateful and you tell him he's ungrateful, okay, you've called him a name.
You haven't solved anything.
Robert Pirsig, Zen and the Art of Motorcycle Maintenance

Assessment is scary, confronting, and requires certain conditions to create positive learning outcomes.
Assessment in a foreign discipline; without preparation, formative feedback or support; and solely in a
summative, reductive manner for high-stakes outcomes are not such conditions, but these are the
evaluation experiences of many of our teachers.
Much of the very hardest parts of supporting teachers involves changing perceptions regarding evaluations
and their purpose for the teacher away from the backward-facing, summative, terrifying, retrospective
column in Table 1 and into the future-facing, formative, and supportive, prospective column: an
unsurprising corollary of students and their assessments.
Table 1: Evaluation purposes6
Retrospective

Prospective

Quality as

Value for money, meeting external standards

Fitness for purpose, transforming

Function

Audit, status quo mechanisms

Quality model, quality enhancement, quality feasibility

Aim

Meet externally imposed standards

Meet own standards developed internally

Priority

Managerial

Educational

Focus

On the past

On the present, on the future

Nature

Top-down

Bottom-up

Climate

People are not to be trusted

People can be trusted

Model

Deficit

Systemic

Style

Judgemental

Supportive

Framework

Quantitative, closed

Qualitative, open

Use of data

Summative

Formative

Gibbs and Simpson9 state:
… we are arguing that we should design assessment, first, to support worthwhile learning, and worry
about reliability later. Standards will be raised by improving student learning rather than by better
measurement of limited learning.
The following sections outline my initiatives to address the teachers’ responses to evaluations and help
create worthwhile teaching development outcomes.
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4.1 SET follow up and support
Crying is all right in its way while it lasts. But you have to stop sooner or later, and then you still have to
decide what to do. CS Lewis The Silver Chair
I have seen the “red-flag” label create staff who are:
- crushed, but see no opportunity or ability to change,
- unmoved, and do not intend any change,
- angered, find reasons to invalidate the feedback, and see subsequent changes as an admission of
guilt,
- motivated and able to request outside help, or
- independently willing and able to adjust.
The SET survey platform means staff can no longer select when, about whom, or with what questions
students are surveyed. We may have the “better measurement” tool but it is not directly linked to
“supporting worthwhile” teaching development9 – to the academic, it felt like exchanging a pocket-knife
for a scalpel when what we needed was a screwdriver. Neither does “please explain” management help
development: staff back into a corner rather than feeling encouraged and supported towards positive
changes for next time. But we know this, indeed we expect this. We – who are familiar with how
assessment must be structured to support learning – we know that the critical must be linked to the
constructive10.
Since 2016 I’ve used the SET results only to identify areas in need of help, prioritising the percentage who
“generally disagree” (rather than who “generally agree”); number of responses; number of students
affected; and freeform comments concerning teaching. Staff are invited to a one-on-one or course-team
chat with me several weeks before the next offering of a previously red-flagged course about changes
which will be made for the new offering, and/or when a course is completed. These meetings have taken
anything from 30 minutes to two hours, and after the initial caution (and, sometimes, defensiveness)
dissipates, have become positive and constructive experiences on both sides. They’ve also informed many
of the broader faculty initiatives around where and how ongoing pedagogy and support is needed, as
discussed earlier. Staff frequently request further meetings, coming back – so far – as many as four times
to discuss changes and initiatives in the course. Though obviously very time-intensive, I think this
approach is the most appropriate if we are to enable “worthwhile learning” from this assessment of our
teachers. It is too soon to say whether the interventions can be directly tracked to more positive student
experiences, as the first cohort of courses involved (Semester 2 2016) are currently being re-taught.
Last year we started restructuring Enggen 140, as there were many problems with
the course than needed resolution. [Keri’s] advice and input was invaluable
during the process and guiding things in the right direction, from which structure
was most appropriate to how to improve the assessment and best ways of getting
feedback during the course. Our post-course review was also really useful to
evaluate how things went and where to go from there. I have learnt a lot from
[her] about different aspects of how to improve student learning, and effective
and ineffective strategies, and look forward to learning more – and how to better
interpret SET surveys.
Irina Boiarkina, Chemical & Materials Engineering

10

Light G, Cox R (2003) Evaluating: Teaching and Course Evaluation, Learning and Teaching in Higher Education, (London, Paul
Chapman), Chapter 11, pp195-217

4.2 Peer observation
I know there is strength in the differences between us. I know there is comfort, where we overlap
Ani DiFranco
Friendship ... is born at the moment when one man says to another "What! You too? I thought that no one
but myself...”
CS Lewis, The Four Loves
The greatest encouragement to learning is progress: its enabling, its recognition, and its celebration. While
it’s appropriate that much of the celebration is around teaching – as in 3.2.3 – the enabling must also
concern the teacher, the person; a process which needs careful and respectful handling.
Following a pilot investigation into a “see and be seen” strategy (ie: contact a colleague, see their teaching,
and have someone else see yours) between 12 teachers in the Engineering Science department, Nasser
Giacaman, Rashina Hoda and I designed and resourced a peer observation toolkit. The SCOPE platform
was its natural home, so the general design and programming are mine. Rashina and Nasser researched
many mentoring and peer support rationales, and assembled the observation points and guides which
accompany them.
The peer observation toolkit is designed to:
- Provide a helpful, formative feedback tool for staff
- Allow progress to be tracked easily by highlighting individual aspects of teaching for comment
- Enable teaching leadership by helping teachers help each other
- Encourage the observer to develop themselves through the observation process, whether or not
feedback to the observee is given.
- Allow summative observations to take place through the same tool, aligning formative feedback
with the final assessment.
The interested reader is referred to the toolkit:
http://apps.foe.auckland.ac.nz/development/scope > Peer Observation
This toolkit was launched during the FoE Teaching Day on 6.9.17 so teachers have not yet had a chance to
engage fully yet. We will – as always – continue to collect feedback and suggestions from teachers to make
sure that the tool is meeting their needs and supporting their teaching development.

Keri is someone who is sincerely concerned about improving teaching and learning
practice. This is evident from her enthusiasm in leading the Teaching and
Learning Quality Committee (TLQC) and some major T&L improvement projects …
Her open mind-set and responsiveness to ideas make her a pleasure to work with.
Besides being a strong leader, she is also a great team player. It has been a
pleasure working with Keri and I look forward to working on more exciting projects
in the future with her.
Rashina Hoda, Software Engineering

Figure 12: Peer observation toolkit

Figure 13: Peer observation progress tracker
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Conclusion
She's the sort of woman who lives for others - you can tell the others by their hunted expression.
CS Lewis, The Screwtape Letters
I used to be conceited but now I’m absolutely perfect.
Bumper stickers everywhere

There are good teachers and there are good leaders, but the very best of each is shared by both. This
teaching portfolio was shaped not around my teaching and leadership of students, but how I have been a
leader, an encourager, and a teacher to my colleagues.
But I’ve been a learner too, and for as many times as I’ve learned how to do one thing I’ve learnt how not
to do another. And then how to undo it. And then how to talk about it so that other people learn that
we’re all learning still and talking about your mistakes is a good way to help others talk of theirs and
because it’s a great way to prevent others making the same mistakes themselves and ... you get the idea.
I’m grateful to the people who have led me, who have let me learn, and whose hunted expressions are
gradually relaxing. I’m just as grateful to those who have followed where I’ve led. Together we’re going
some exciting places and I’m both proud and humbled to be travelling with you.
Final gratitude to Mr Ray Howlett who taught generations of Room 15, Avondale Intermediate students
the importance of challenge, courtesy, courage, and commitment:
Still plenty to be going on with, sir.

